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ABSTRACT  OF  THESIS
EFFECTS  OF  THE  BOARDING  SCHOOL  EXPERIENCE  ON
AMERICAN  INDIAN  FAMILIES:
PRACTICE  GUIDELINES
Renee  A.  Burger
April  19,  1995
Many  American  Indian  people  have  either  attended  a
boarding  school  or  were  children  or  grandchildren  of  people
who  attended  boarding  schools.  This  project  addresses  the
influence  of  attending  boarding  schools  on  American  Indian
families'  lives.  The  purpose  of  this  project  is  to  develop
practice  guidelines  for  social  workers  to  work  effectively
with  American  Indian  clients  who  have  had  a  personal  or
multigenerational  experience  with  attending  a boarding  school.
The  video,  "Ethnically  Sensitive  Practice  with  Involuntary
Native  American  Client"  is  analyzed  as  a  case  study.
Ecosystems  theory  and  the  ethnic  sensitive  approach  to  social
work  practice  serve  as  frameworks  for  this  analysis.
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CHAPTER  I INrRODUC'['ION
I
Overview
This  chapter  covers  an  introduction  to  the  thesis  which
includes  a description  of  the  original  thesis  project  and  the
changes  made.  It  also  covers  the  purpose  of  the  project  and
the  research  questions.
Introduction
When  I  began  this  project  I  was  interested  in  studying
the  experiences  that  American  Indian  people  have  had  in
boarding  schools  and  how  social  workers  could  understand  the
meaning  of  those  experiences  in  relation  to  the  foster  care
system.  I  was  especially  interested  in  how  American  Indian
people's  experiences  influenced  their  involvement  with  the
foster  care  system,  for  example,  being  placed  in  a  foster  home
themselves  or  having  their  children  placed  in  a  foster  home.
The  original  purpose  of  this  study  was  to  identify  the  number
of  American  Indian  birth  parents  served  by  Human  Service
Associates  who  attended  boarding  schools  and  to  look  at  the
relationship  between  their  experiences  at  boarding  schools  and
their  involvement  in  the  foster  care  system.  My  hypothesis
was  that  experiences  in  boarding  schools,  either  attending  or
being  children  of  parents  who  attended  boarding  schools,  had
an impact  on parenting  skills  and  increased  their  chances  of
their  children  being  placed  in  out  of  home  care.  My  proposed
study  went  through  the  Institutional  Review  Board  of  Augsburg
College  and  was  denied  based  on the  board's  judgement  that  the
project  was  not  yet  ready  for  them  to  evaluate.  Due  to  the
board's  judgement  and  time  constraints,  I  have  changed  my
thesis  to  a  case  evaluation  of  the  video,  "Ethnically
Sensitive  Practice  with  Involuntary  Native  American  Client.
Many  of  my  clients  have  either  gone  to  boarding  schools
or  were  children  of  parents  who  went  to  boarding  schools.  The
boarding  school  system  for  American  Indian  people  was  set  up
in  the  late  1800s.  Boarding  schools  have  evolved  over  time
and,  according  to  some  sources  of  information,  they  have
improved  and  the  purpose  of  them  has  changed  (Strong,  personal
report  4/19/95) The  original  purpose  was  to  assimilate
American  Indians  into  white  society  (Trennert,  1989) This
quote  was  at  a  boarding  school  exhibit  in  the  Yakima  Indian
National  Cultural  Center  located  in  Toppenish,  Washington:
The  purpose  of  these  schools  was:
To  break  down  our  family  ties.
To  steal  our  children's  hearts  and  minds.
To  train  our  children  to  a  life  of  servitude  and  trade
(Lomawaima,  1994).
The  process  of  assimilation  was  to  take  everything  of
their  culture  from  American  Indians  and  replace  it  with  white
values  (McKellips,  1992) Webster's  (1984)  defines
assimilation  as the  process  of  assimilating  or  making  similar.
Language,  clothes,  hair  style,  family  systems,  and  spiritual
practices  are  just  a  few  of  the  items  that  were  affected.
When  the  children  went  back  to  their  homes,  they  did  not  fit
into  their  own  culture  anymore  (McKellips,  1992)  They  also
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did  not  fit  into  white  society,  which  made  them  not  fit  in
either  world  (McKellips,  1992)  When  they  had  children,  the
values  they  passed  on  were  from  boarding  schools. For
example,  corporal  punishment  was  the  method  of  discipline  in
boarding  school  and  was  not  a  traditional  value  (Horejsi,
Heavy  Runner  Crai.q,  & Pablo,  1992)  One  of  the  biggest  things
survivors  passed  on to  their  children  was  the  shame  they  felt
from  being  American  Indian.  In  boarding  schools,  the  children
were  often  made  to  feel  ashamed  of  their  physical
characteristics  such  as  their  skin  color,  their  hair,  their
families,  and  their  beliefs  (Tootoosis,  1994) Austin
Tootoosis  (1994)  talks  about  his  experience  in  a  Canadian
boarding  school. He  was  six  years  old  when  his  parents
brought  him  to  the  school.  He had  three  long  braids  which  the
nuns  cut  off.  After  they  cut  the  braids,  they  held  them  in
front  of  Austin's  face  and  laughed.
Experiences  like  Austin's  can  stay  with  a  person  for
years  unless  dealt  with.  I  think  many  American  Indian  people
have  blocked  out  their  experiences  in  boarding  schools.  Like
any  other  blocked  experiences,  they  usually  come  out  somehow.
There  have  been  many  survivors  of  boarding  schools  who  did  not
survive  l.ife  afterwards.  Alcoholism,  suicide,  and  accidents
have  claimed  the  lives  of  many  people  seemingry  before  their
time  (Tootoosis,  1994)
Not  all  people  had  negative  experiences  in  boarding
schools.  One former  student  (Dumont,  personal  report  4/12/95)
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talked  about  her  attachment  to  one  of  the  nun's  at  the
boarding  school  she  attended.  Dumont  (1995)  talked  about  the
nun  being  like  another  parent  to  her  and  helping  her  through
the  school  year  until  she  could  see  her  parents  again.
Johnston  (1989)  wrote  about  how  boarding  schools  helped
strengthen  children  in  their  tribal  identity.  "The  boys  took
what  little  there  was  and  what  little  they  had  and  made  it
into  something  bigger  and  finer  and  stronger  than  they  had
found,  "  Johnston  (1989  ) wrote  about  Indian  boys  strengthening
themselves  in  their  experiences  at  a  boarding  school.
A  difficulty  for  some  children  in  attending  boarding
schools  was  that  they  were  away  from  their  parents  throughout
their  childhood  and  adolescence  years.  They  grew  to  be  adults
without  consistent  parenting  models  and  learning  few  parenting
skills.  They  were  not  able  to  teach  their  own  children  their
native  culture  and  they  had  a  difficult  time  knowing  how  to
parent. Traditional  parenting  includes  the  teachings  of
roles,  responsibilities,  and  respect.  Instead  the  students  at
boarding  schools  were  taught  corporal  punishment  as  a  form  of
discipline  (Horejsi,  Heavy  Runner  Craig,  & Pablo,  1992)
Losing  their  first  language  also  had  a profound  effect  on
American  Indian  people  (Tootoosis,  1994) Many  American
Indian  languages  use  terms  that  are  endearing  when  speaking  to
family  members.  For  example,  when  a  parent  would  address
their  child,  they  would  say,  "my  girl"  or  "my  boy.  "
Traditional  American  Indian  languages  had  a nurturing  quality
5
that  was  partially  lost  with  the  switch  to  the  Engljsh
language  (Tootoosis,  1994) When  the  children  went  back  to
their  homes,  they  could  not  communicate  with  their  families.
Thus,  American  Indians  lost  much  of  their  ability  to
cornrnunicate  with  each  other  as  well  as  lost  the  nurturing
aspect  of  their  language  (Tootoosis,  1994)
Purpose
In  doing  an  analysis  of  "Ethnically  Sensitive  Practice
with  Involuntary  Native  American  Client"  I  will  integrate
knowledge  of  boarding  school  experiences  with  practice
implications  and  recommend  guidelines  in  working  with  American
Indian  clients.
An outcome  of  this  study  is  that  the  social  workers  that
work  with  American  Indian  clients  will  better  understand  the
relationship  between  boarding  schools  and  present  functioning
so that  they  will  be better  able  to  work  with  these  clients.
Original  Research  Questions
I  originally  planned  the  research  questions  as  follows:
1.  How many  American  Indian  birth  parents  who  have  children
in  foster  care  with  Human  Service  Associates  attended  a
boarding  school?
2.  How  many  American  Indian  birth  parents  had  parents  or
grandparents  that  attended  a  boarding  school?
3.  How  do  they  feel  attending  a  boarding  school  impacted
6
their  lives?
My  hypothesis  was  that  the  majority  of  the  American
Indian  birth  parents  who  either  attended  a boarding  school  or
who  were  a  child  or  grandchild  of  someone  who  attended  a
boarding  school  feel  that  the  experience  had  a negative  impact
on  their  lives  and  that  it  influenced  their  involvement  with
the  foster  care  system.
Due  to  time  constraints,  I  could  not  follow  through  with
a  study  exploring  these  questions.  My  research  questions  now
are  :
1.  What  do  we  know  about  the  boarding  school  experience  and
its  possible  effects  on  American  Indian  parents?
2.  Given  what  we  know,  how  should  social  workers  incorporate
that  knowledge  into  practice  with  American  Indian  parents  who
have  children  in  the  foster  care  system?
3.  What  are  guidelines  for  practice  with  American  Indian
clients  regarding  the  boarding  school  experience?
The  initial  study  implications  were  that  the  practice  we
use  in  the  foster  care  field  could  be  adapted  to  work  better
with  American  Indian  parents  and  their  families.  Cultural
parenting  classes  for  the  birth  parents  and  rites  of  passage
programs  where  the  children  learn  about  their  culture  and
roles  through  ceremonies  are  two  programs  that  could  be
utilized.
The  thesis  as  it  stands  now  is  may  assist  social  workers
with  practice  guidelines  regarding  American  Indian  clients  and
7
their  boarding  school  experiences.
The  literature  review  addresses  the  first  research
question  on  the  boarding  school experience and  its  possible
effects  on  American  Indian  parents.
CHAPTER  2 :  REVIEW  OF  THE  LITERATURE
Overview
This  chapter  covers  the  review  of  the  literature.  I
found  several  themes  in  the  literature  which  include
assimilation  into  white  society,  methods  used  by  boarding
school  personnel,  introduction  of  sexual  abuse  and  other
family  dysfunctions,  death  and  disease,  and  disruption  of
attachment  between  parents  and  their  children.  Most  of  the
literature  is  historical  with  primary  and  secondary  sources.
Tootoosis  (1994)  is  a  primary  source.  Much  of  the  secondary
sources  use  primary  sources  for  their  work.  Lomawaima  (1994)
uses  all  primary  sources her  study. This  chapter  is
summarized  with  an  analysis  of  the  literature  review.
Assimilation  into  White  Society
Most  of  the  literature  describes  the  purpose  of  boarding
schools  as  assimilating  American  Indian  children  into  white
society.  Boarding  schools  were  started  in  the  1870s.  In
1889,  Indian  Commissioner  Thomas  J.  Morgan  wrote  that  "the
Indian(s)  must  conform  to  'the  white  man's  way,'  peaceably  if
they  will,  forcibly  if  they  must.  "  United  States  government
policy  towards  Native  American  people  emphasized  forced
assimilation  into  the  world  of  the  white  man  (Berg,  1982;
Horesji,  Heavy  Runner  Craig,  & Pablo,  1992;  Roubideaux,  191");
Szasz,  1977;  Trennert,  1989) President  Grant's  Peace  Policy
was  the  policy  of  placing  Indian  reservations  under  the
control  of  Christian  denominations  in  an  attempt  to  assimilate
Indian  people  and  transform  their  cultures  (Berg,  1982;
McKellips  1992) The  assimilation  was  to  be  accomplished
through  education  and  conversion  to  Christianity  directed
toward  bringing  American  Indian  people  into  a  form  of  life
that  the  government  viewed  as  "civilized. The  Indian
boarding  school  was  designed  to  remove  children  from  the
influence  of  their  parents  and  tribe  and  substitute  a  new
social  environment  where  they  could  be  "civilized.  Trennert
(1989)  wrote  that  assimilationist  education  was  an  attempt  to
solve  what  was  perceived  as  "the  Indian  problem.
General  Pratt  opened  the  first  U.S.  government  non-
reservation  boarding  school  for  American  Indian  children  in
1879  in  Carlisle,  Pennsylvania.  Pratt  believed  that  Indians
would  be  helped  most  by  complete  separation  from  their  native
culture  and  assimilation  into  white  society  (Daddario,  1993)
Pratt's  ideal  of  Indian  education  reiterated  in  philosophy  and
practice  the  ideals  of  the  mission  and  government  schools
devoted  to  the  acculturation  of  Native  Americans:
I  suppose  the  end  to  be  gained,  however  far  away  it
may  be,  is  the  complete  civilization  of  the  Indian
and  his  absorption  into  our  national  life,  with  all
the  rights  and  privileges  guaranteed  to  every  other
individual,  the  Indian  to  lose  his  identity  as
such,  to  give  up  his  tribal  relations  and  to  be
made  to  feel  that  he  is  an  American  citizen.  If  I
am correct  in  this  supposition,  then  the  sooner  all
tribal  relations  are  broken  up;  the  sooner  the
Indian  loses  all  his  Indian  ways,  even  his
language,  the  better  it  will  be  for  him  and  for  the
government  and  the  greater  will  be  the  economy  to
both.  Now,  I  do  not  believe  that  amongst  his
people  an  Indian  can  be  made  to  feel  all  the
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advantages  of  a  civilized  life,  nor  the  manhood  of
supporting  himself  and  of  standing  out  alone  and
battling  for  life  as  an  American  citizen.  To
accomplish  that,  his  removal  and  personal  isolation
is  necessary.  One  year  in  the  midst  of  a  civilized
community  where,  whichever  way  he  may  turn  he  can
see  the  industrious  farmer  plowing  his  fields  or
reaping  his  grain,  and  the  industrious  mechanic
building  houses  or  engaged  in  other  manufactures,
with  all  the  realities  of  wealth  and  happiness
which  these  efforts  bring  to  the  farmer  and
mechanic  is  worth  more  as  a  means  of  implanting
such  aspirations  as  these  you  desire  for  him  in  his
mind  than  ten  yeara,  nay,  than  a whole  life  time  of
camp  surroundings  with  the  best  Agency  school  work
that  can  be  done  (Utley  1964,  p.  266).
Pratt  and  contemporary  humanitarians  also  believed  that
abolishing  the  reservations  would  solve  the  conflicts  between
white  settlers  and  Indians  on  the  frontier  as well  as  civilize
and  Christianize  the  Indians  (Daddario,  1993) Carlisle
became  the  model  for  other  non-reservation  boarding  schools
across  the  country. At  first  the  reformers  envisioned  that
the  educated  young  American  Indians  would  live  in  white
society,  completely  integrated  in  neighborhoods,  professions,
schools,  and  churches  (Daddario,  1992)
Similar  practices  with  boarding  schools  and  assimilation
were  happening  in  Canada.  Reverend  Mr.  Wilson,  a  nineteenth
century  cornrnentator  and  boarding  school  instructor,  boasted
that  "not  a  word  of  Indian  is  heard  from  our  boys  after  six
months. (Johnston,  1988)  He also  preached  that  the  Indians
and  white  should  become  "one  in  language,  one  in  pursuits,
tastes,  ambitions,  and  hopes.  .we  want  them  (the  Indian
residents)  to  become  apprenticed  out  to  white  people  and  to
.' !  become  in  fact,  Canadians. (Johnston,  1988)
II
Methods  used  by  Boarding  School  Personnel
The  first  thing  boarding  schools  had  to  do  was  recruit
students.  Many  schools  in  the  United  States  Indian  Service
coerced  families  and  kidnapped  children  to  maintain  student
enrollment  levels  (Lomawaima,  1994)  The  "Rules  for  Sending
Children  to  Schools"  issued  by  the  Indian  Bureau  in  1917
outlawed  some  of  the  strategies  used  in  earlier  years  to
obtain  students:  "Hereafter  no Indian  child  shall  be  sent  from
any  Indian  reservation  to  a  school  beyond  the  State  or
Territory  in  which  said  reservation  is  situated  without  the
voluntary  consent  of  the  father  or  mother  of  such  child"
(Lomawaima,  1994) The  guidelines  continued:  "And  it  shall
be  unlawful  for  any  Indian  agent  or  other  employee  of  the
Government  to  induce,  or  seek  to  induce,  by  withholding
rations  or  by  other  improper  means,  the  parents  or  next  of  kin
of  any  Indian  to  consent  to  the  removal  of  any  Indian  child
beyond  the  limits  of  the  reservation"  (Lomawaima,  1994)
In  order  to  accomplish  the  goal  of  assimilation,  the
boarding  school  personnel  had  to  be  very  strict.  Punishment
was  harsh  and  the  daily  routine  was  rigid.  Children  were
required  to  speak  only  English  and  were  punished  for  using
their  native  language. Their  hair,  an  important  cultural
symbol,  was  cut  short.  Uniforms  replaced  individually  created
and  uniquely  decorated  native  clothes  (Daddario,  1992;
Horejsi,  Heavy  Runner  Craig,  & Pablo,  1992;  Johnston,  1988)
The  routine  included  rising  before  sunrise,  attending  Mass,
Augsburg College Library
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doing  chores,  eating  breakfast,  lessons  in  geography,
arithmetic,  reading,  penmanship  and  history  of  the  white
people  (Broker,  1983)
The  children  were  taught that  their  ways  were
unsatisfactory  and  irnrnoral  compared  to  white  society.
Oftentimes,  they  were  made  to  feel  humiliated  for  being
American  Indian. Bear  (1993)  wrote  how  the  nun  would  say
"Everyone,  recite  and  spell  Arithmetic,  "  so  they  would  say  out
loud,  "A  red  Indian  thought  he  might  eat  tobacco  in  church.  "
Corporal  punishment  of  the  students  included  spanking,
hitting  the  hands  with  rulers,  kneeling  on  broomsticks,  and
even  electric  shock  (Johnston,  1988;  McKellips,  1992)  Other
punishment  involved  r:go'xnq  without  meals,  attending  extra  mass,
and  doing  extra  chores.
Since  General  Pratt  was  a military  man,  the  schools  fit
a military  model.  The  students  were  given  military  ranks  and
were  called  cadet,  corporal,  and  sergeant  (McKellips,  1992)
Lomawaima  (1994)  writes  about  Chilocco  Indian  school  in
Oklahoma  having  a  military  regimentation  that  dominated
boarding  school  life. Dormitory  matrons  in  white  gloves
checked  over  door  frames  and  under  the  beds  for  dust  while
uniformed  students  stood  at  attention. Chilocco  personnel
monitored  and  punished  students  by  assigning  demerits  which
had  to  be  worked  off  by  cleaning  or  in  which  one  lost
privileges.  Serious  offenses  such  as  drinking,  stealing,  or
running  away  earned  incarceration  for  both  sexes  or  hard  labor
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for  the  boys  (Lomawaima,  1994)
Introduction  of  Sexual  Abuse  and  Other  Family  Dysfunctions
Before  the  boarding  school  era,  the  use  of  physical
discipline  was  uncommon  in  most  tribes.  Parents  who  had  as
children  been  spanked  and  hit  while  attending  boarding  school
responded  similarly  to  their  own  children  which  has
established  generations  of  physical  abuse  (Horejsi,  Heavy
Runner  Craig,  & Pablo,  1992)
A  report  published  by  the  National  Resource  Center  on
Child  Sexual  Abuse  (1990)  cites  evidence  that  many  Native
American  children  were  sexually  abused  while  attending
boarding  schools.  Like  physical  abuse,  sexual  abuse  did  not
exist  before.  Since  American  Indian  people  tended  not  to  talk
openly  about  sex  because  sexual  matters  were  considered  highly
private,  sexual  abuse  in  the  cornrnunity  became  even  more
troublesome.  The  cultural  taboo  prevents  the  sexually  abused
child  from  reporting  the  offense.  Similarly,  adults  troubled
by  childhood  sexual  abuse  avoid  using  professional  services  to
cope  with  unresolved  issues  (Horejsi,  Heavy  Runner  Craig,  &
Pablo,  1992)
Death  & Disease
When  American  Indian  children  were  sent  to  boarding
schools,  they  were  introduced  to  diseases  that  they  had  no
irnrnunity  against.  The  sanitary  conditions  at  the  schools  were
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usually  not  very  healthy  in  the  beginning.  Most  of  the
schools  had  outhouses  and  no  indoor  water.  Much  of  the  time
was spent  hauling  water  inside  for  cooking,  drinking,  bathing,
and  laundry.  Tuberculosis,  trachoma,  chicken  pox,  mumps,
measles,  and  scarlet  fever  were  the  most  cornrnon  diseases.  In
Genoa  boarding  school  in  Nebraska,  the  incidences  of  trachoma
reached  almost  epidemic  proportions  (Daddario,  1992) In
1930,  mantoux  tests  for  tuberculosis  in  1930  showed  71.9
percent  of  the  students  had  a positive  reaction  (Daddario,
1992  )
In  Haskell  Institute  located  in  Kansas,  there  were  so
many  deaths  that  in  1893,  the  superintendent  wrote  that  the
school  burying  grounds  should  not  be  used  anymore  as  that
would  give  a bad  impression  to  the  parents  (Roubideaux,  1977)
There  were  also  deaths  of  students  that  were  questionable  and
not  related  to  disease. Survivors  of  boarding  schools  talk
about  the  children  that  died  from  homesickness  or  suicide
(Roubideaux,  1977)  The deaths  were  justified  by  saying  that
the  selection  of  pupils  should  be better  in  relation  to  health
and  that  new  pupils  should  be quarantined  upon  arrival  at  the
school  (Roubideaux,  1977)
Disruption  of  Attachment  Between  Parents  and  Their  Children
Clearly,  boarding  schools  disrupted  parent-child  bonding.
Most  of the  boarding  schools  were  located  far  away  from  the
reservations  to  reduce  contact  between  the  children  and  their
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parents  and  Indian  customs.  That  was  one  of  the  reasons  that
the  first  boarding  school  opened  was  the  Carlisle  school  in
Pennsylvania.  The  children  that  attended  Carlisle  were  from
Rosebud  and  Pine  Ridge  reservations  located  in  South  Dakota
(Daddario,  1992)
The  children  were  away  to  boarding  school  for  at  least
the  entire  school  year,  but  sometimes  for  several  years  at  a
time.  They  had  no  contact  with  their  parents  for  the  most
part  (Daddario,  1992;  Horejsi,  Heavy  Runner  Craig,  & Pablo,
1992  ) Since  many  of  the  children  were  sent  to  boarding
schools  for  economic  reasons,  their  parents  were  unable  to
send  them  the  money  to  come  home  for  a  surnrner  (Lomawaima,
1994)
The  disruption  of  the  cultural  transmission  of  parent-
child  attachment  has  created  generations  of  personal  and
family  problems.  When  looking  at  families  involved  in  child
protection,  we  see  American  Indian  children  being  raised  by
biological  parents  with  few  parenting  skills  (Horejsi,  Heavy
Runner  Craig,  & Pablo,  1992) The  lack  of  parenting  skills
and  problems  in  attachment  place  children  at  risk  of  abuse  or
neglect  (Horejsi,  Heavy  Runner  Craig,  & Pablo,  1992)
The  establishment  of  boarding  schools  was  a  deliberate
attempt  to  disrupt  traditional  child-rearing  practices.
Children  were  forcibly  removed  from  their  homes  for  up  to  12
years,  and  parents  and  other  relatives  were  not  allowed  to
visit  the  children  during  the  school  year.  There  are  accounts
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of  parents  in  this  century  camping  outside  the  gates  of
boarding  schools  to  get  a  glimpse  of  their  children  (Harjo,
1993)
Analysis  of  Literature  Review
I  think  the  question,  "What  happened  to  American  Indian
children  in  boarding  schools?"  was  partially  answered  in  the
literature  I  reviewed.  The  hypothesis  that  the  experience  of
American  Indian  children  in  boarding  schools  was  negative  was
supported  by  the  literature. The  themes  I  found  in  the
literature  including  attempted  assimilation  into  white
society,  coercive  methods  used  by  boarding  school  personnel  to
recruit,  educate  and  manage  students,  introduction  of  sexual
abuse  and  other  family  dysfunctions,  death  and  disease,  and
disruption  of  attachment  between  parents  and  their  children
need  to  be  addressed  in  social  work  settings.  It  is  important
as  a  social  worker  to  know  what  American  Indian  people  have
been  through  historically  to  have  an  idea  of  how  to  help  them
in  the  present  and  future.
The  next  chapter  covers  a theoretical  framework  that  will
be  useful  in  applying  this  historical  knowledge  to  every  day
practice.
CHAPTER  3 THEORETICAL  FRAMEWORK
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Overview
rhis  study  is  designed  using  the  ecological  perspectives
theory  as  a  central  organizing  concept.
Ecological  Perspective
The  ecological  framework  is  attributed  to  Germain
(Zastrow  & Kirst-Ashman,  1987;  Martin  & O'Connor,  1989;
Maluccio,  1981)  and  is  referred  to  as  an  offshoot  of  systems
theory.  Zastrow  and  Kirst-Ashman  (1987,  p.lll)  state  that  the
ecological  perspective  has  been  "described  as  a  theory,  model
or  a  theoretical  underpinning. It  focuses  first,  on  the
person;  second,  on  the  person  in  relation  to  their  impinging
systems;  and  third,  the  systems  themselves  and  the  reform
which  may  be needed  to  help  meet  the  needs  of  the  individual.
The  ecological  perspective  moves  beyond  the  intra-psychic
framework  of  the  medical  model  and  views  the  person-in-
environment.  Some  analysts  view  ecology  as a useful  "practice
metaphor"  that  seeks  to  further  understand  the  reciprocal
relationships  between  people  and  the  environment  and  to  see
how  each  acts  on  and  influences  the  other.  It  requires  an
examination  of  the  client  in  relation  to  the  following
systems:  family,  social  service,  political,  employment,
religious,  goods  and  services,  and  education  (Zastrow  and
Kirst-Ashman,  1987)
Compton  and  Galaway  (1989)  define  ecological  systems
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theory  as observing  a person  as a part  of his/her  total  life
situation.  The  person  and  the  situation  are  a whole  in  which
each  part  is  interrelated  to  all  other  parts  in  a  complicated
way  through  a  complicated  process  in  which  each  part  is  both
cause  and  effect.  A  system  is  defined  as  a  whole  or  a  unit
composed  of  people  and  their  interactions  including  their
relationships.  Another  way  to  look  at  a family  from  a  systems
perspective  is  that  when  something  is  affecting  one  family
member,  it  usually  affects  the  other  members.  This  could
explain  the  multigenerational  effect  of  boarding  schools.  The
experience a  parent  had  in  attending  boarding  schools
certainly  affects  their  children. When  a  parent  is  so
affected  by  an  experience,  there  are  behaviors  and  beliefs
that  are  transmitted  to  their  children.  An  ecological
perspective  takes  as  its  starting  point  the  importance  of  the
biological  family  (Laird,  1991) Thus,  the  effort  towards
family  connection  is  very  important. Boarding  schools
attempted  and  succeeded  in  breaking  the  connection  between
family  members.
Key  concepts  in  the  ecological  framework  are  ecology;
adaptation,  stress,  and  coping;  human  relatedness,  identity,
self-esteem,  and  competence;  and  the  environment,  including
its  layers  and  textures  (Germain  & Gitterman,  1986)  Ecology
refers  to  relationships  between  living  organisms  and  all
elements  of  their  environments  (Devore  and  Schlesinger,  1991)
Adaptation,  stress,  and  coping  refer  to  the  stress  people  have
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in  their  lives  and  how  they  cope  with  it  Human  relationships
are  crucial,  giving  rise  to  a  sense  of  identity  and  self-
esteem  (Devore  & Schlesinger,  1991) Competence  has  been
defined  as  the  sum  of  the  person  s  successful  experiences  in
the  environment  (Germain  & Gitterman,  1986,  p  622) The
environment  consists  of  the  physical  environment  and  time  and
space
CHAPTER  4 :  METHODOLOGY
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Overview
My  original  hypothesis  was  that  the  majority  of  the
American  Indian  birth  parents  who  either  attended  a  boarding
school  or  who  were  a  child  or  grandchild  of  someone  who
attended  a  boarding  school  feel  that  the  experience  had  a
negative  impact  on  their  lives  and  that  it  influenced  their
involvement  with  the  foster  care  system.  This  chapter  will
cover  the  methodology  for  the  original  study  as  well  as  the
methodology  for  the  case  evaluation.
Methods  and  Procedures
The  methods  and  procedures  I  planned  to  use  to  gather
information  were  to  interview  American  Indian  birth  parents
involved  with  foster  care  at  Human  Service  Associates,  a
private  nonprofit  treatment  foster  care  agency. The
interviews  would  have  structured  and  unstructured  sections.
The  first  section  would  consist  of  structured  questions  where
general  information  will  be  gathered. The  second  section
would  include  open-ended  questions.
I planned  on  sending  out  letters  requesting  participation
to  American  Indian  birth  parents  involved  with  Human  Service
Associates.  The  invitations  included  an  explanation  of  the
research  project.  The  letter  was  to  notify  parents  that  they
may be contacted  in  the  next  few  weeks  regarding  an interview.
I had  planned  on following  up the  letter  with  a phone  call  or
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home  visit  to  request  participation.
Data  Collection
The  data  collection  piece  included  interviewing  the  birth
parents  at  the  HSA office,  their  home,  or  by  phone  as  the  last
resort.  I  planned  on  doing  this  within  a  month  after  the
letters  requesting  participation  were  sent  out  to  the  parents.
The  interviews  were  to  be  completed  within  2-3  weeks.
Before  the  interview,  each  interviewee  was  to  be  given  a
consent  form  to  sign  and  it  would  be reviewed  with  them  pr3or
to  the  interview.  All  of  the  information  from  the  interview
would  be  kept  confidential  and  anonymous.  The  information
would  have  been  kept  in  a locked  file  until  completion  of  the
research.
The  method  used  for  the  current  study  is  a  literature
review  and  an in  depth  analysis  of  the  interview  using  Devore
and  Shlesinger's  (1991)  layers  of  understanding  for  ethnic
sensitive  social  work  practice.
Ethnic  Sensitive  Social  Work  Practice
The  methodology  for  analyzing  the  case  evaluation  for
"Ethnically  Sensitive  practice  with  Involuntary  Native
American  Client"  is  Devore  and  Schlesinger's  (1991)  six  layers
of  understanding  for  ethnic  sensitive  social  work  practice.
They  are  as  follows:
1.  Social  work  values
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2.  Basic  knowledge  of  human  behavior
3.  Knowledge  and  skill  in  social  welfare  policies  and
services
4.  Self  awareness,  including  insights  into  ones  own
ethnicity  and  understanding  of  how  that  may  influence
professional  practice
5.  The  impact  of  the  ethnic  reality  upon  the  daily  life
of  clients
6.  An  understanding  that  the  route  taken  to  the  social
worker  has  considerable  impact  on  the  manner  in  which
social  services  will  be  perceived  and  delivered.
In  the  first  layer  of  social  work  values,  Devore  and
Schlesinger  (1991)  state  that  social  work  is  a profession  that
is  cornrnitted  to  people,  to  their  well-being,  and  to  the
enhancement  of  the  quality  of  their  lives. Levy  (1973)
developed  a  value  base  about  social  work  that  includes  (1)
values  as  preferred  conceptions  of  people,  (2)  values  as
preferred  outcomes  for  people,  and  (3)  values  as  preferred
instrumentalities  for  dealing  with  people.  The  first  set  of
values  refers  to  individuals  having  a  responsibility  to
themselves,  their  families,  and  to  the  larger  society.  The
second  set  of  values  involves  familiar  areas  of  self-
realization,  self-actualization,  and  equality  of  opportunity.
The  final  set  of  values  focuses  on the  importance  of  treating
people  in  a  way  that  maximizes  the  opportunity  for  self-
direction.
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In  the  second  layer  of  understanding,  basic  knowledge  of
human  behavior,  Devore  and  Schlesinger  (1991)  point  out  the
curriculum  policy  statement  of  the  council  on  Social  Work
Education  which  declares  that,  "Students  need  knowledge  of
individuals  as  they  develop  over  the  life  span  and  have
memberships  in  families,  groups  and  organizations;  of  the
relationships  among  biological,  social,  psychological  and
cultural  systems  as  they  affect  and  are  affected  by  human
behavior.  "  When  attempting  to  understand  a  client,  it  is
important  to  look  at  individual  and  family  life  cycle
considerations,  social  role,  and  the  unique  personality  of  the
client.  As  presented  in  Chapter  3 of  this  thesis,  it  is  also
important  to  understand  the  concept  of  the  family  as  a  social
system  which  would  look  at  how  the  family  interacts  together
now  and  over  time  and  would  look  at  the  different  systems
affecting  the  family's  lives  such  as  social,  economic,  or
political.
The  third  layer  of  understanding,  knowledge  and  skill  in
agency  policy  and  services,  is  defined  by  Devore  and
Schlesinger  (1991)  as  realizing  that  an  agency  is  made  up  of
units,  subunits,  and  individuals  whose  tasks  are  assigned  in
relation  to  their  position  in  the  agency  hierarchy.  The  major
component  of  the  agency  is  a  core  of  professional  persons  who
function  with  a  degree  of  autonomy  and  cornrnitment  to  the
client  (Devore  and  Schlesinger,  1991) The  social  worker
should  be  aware  of  the  structure  of  the  agency  and  the
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organization's  interdependence  with  other  agencies.
Devore  and  Schlesinger  (1991)  use  the  1958  working
definition  of  social  work  practice  which  proposed  that  workers
have  knowledge  of  themselves,  "which  enables  them  to  be  aware
of  and  to  take  responsibility  for  their  own  emotions  and
attitudes  as they  affect  professional  function'  to  define  the
fourth  layer  of  understanding self-awareness,  including
insights  into  one's  own  ethnicity  and  an understanding  of  how
that  may  influence  professional  practice.  As  social  workers
it  is  important  to  look  at  who  we  are  in  relation  to  our
feelings  and  the  perceptions  of  our  clients  as  the  fourth
layer  of  understanding.
The  fifth  layer  of  understanding,  the  impact  of  the
ethnic  reality  upon  the  daily  life  of  the  client,  requires  the
social  worker  to  look  at  the  client's  ethnicity  so  that  they
would  have  an  idea  of  the  oppression  the  client  may  be
experiencing  and  the  ethnic  characteristics  of  the  client  and
their  family.  Devore  and  Schlesinger  (1991)  state  that  the
impact  of  the  ethnic  reality  upon  the  daily  life  of  clients  is
evident  at  all  phases  of  the  individual  and  family  life  cycle
and  in  any  environment  in  which  they  may  find  themselves.
The  sixth  layer,  an understanding  that  the  route  taken  to
the  social  worker,  has  an impact  on the  manner  in  which  social
services  will  be perceived  and  delivered,  describes  a range  of
routes  the  client  takes  to  get  to  the  social  worker  from
totally  coercive  to  totally  voluntary.  In  all  cases,  Devore
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and  Schlesinger  (1991)  point  out  that  in  the  initial  worker-
client  encounter,  the  worker  must  focus  on  efforts  to  help
clients  formulate  the  problem  in  terms  meaningful  to  them.
For  voluntary  clients,  the  potential  for  using  the  momentum
generated  by  the  process  of  seeking  help  is  considerable
(Devore  and  Schlesinger,  1991)  Devore  and  Schlesinger  (1991)
propose  a  formulation  for  whatever  route  the  client  takes  to
the  social  worker.  They  are:
1.  Initial  problem  definition  and  formulation  is  in
large  measure  related  to  the  route  to  the  social  worker.
2. Regardless  of  the  route,  the  social  worker's
responsibility  is  to  cast  the  problem  in  terms  of
professional  values  and  the  client's  understanding  of  the
problem.
In  the  next  chapter  for  the  analysis  of  the  case
evaluation,  I  will  use  the  six  layers  of  understanding  for
ethnic  sensitive  social  work  practice  by  identifying  where  the
practitioner  uses  Devore  and  Schlesinger's  (1991)  ideas  and
where  the  practitioner  could  have  expanded  on  them.  I  will
also  identify  other  strengths  the  practitioner  demonstrates.
CHAPTER  5 ANALYSIS
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Overview
This  chapter  will  summarize  the  analysis  of  the  interview
from  the  video,  "Ethnically  Sensitive  Practice  with
Involuntary  Native  American  Client"  which  is  a  role  play  of  an
American  Indian  women  referred  to  an  American  Indian  Resource
Center  by  child  protection.  The  practitioner  is  American
Indian  from  a  different  tribe. The  references  to  boarding
schools  will  be  covered.  The  video  is  analyzed  using  layers
of  understanding  from  the  ethnic  sensitive  model  of  social
work  practice.  This  tape  represents  recommended  culturally
sensitive  practice  with  American  Indian  clients  and  the
experiences  of  one  Winnebago  woman.
Case  Description
Betty  is  from  the  Winnebago  tribe  in  Nebraska
currently  living  in  Minnesota  with  her  husband  and
chi  ldren. She  was  referred  to  the  MN  Indian
Women's  Resource  Center  by  child  protection  to  get
help  with  her  parenting  skills  and  address  chemical
dependency  issues  by  completing  a  chemical
dependency  assessment.  Betty  has  one  teenage
daughter  and  three  younger  sons. Her  teenage
daughter  is  currently  in  a foster  home.  Betty  sees
herself  as  being  a  traditional  Indian  woman  who
attends  feasts  and  ceremonies. She  sees  her
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husband  as  the  decision  maker  in  the  family.  Betty
also  sees  that  she  follows  her  husband  and  says  she
can  follow  him  "into  a  teepee  or  into  a  tavern.
Spirituality  is  an  important  piece  in  her  life  that
she  feels  is  missing  at  the  moment.  The  issues  of
enrolling  her  daughter  in  the  tribe  and  Indian
Child  Welfare  Act  are  addressed.
References  to  Boarding  Schools
The  first  mention  of  boarding  schools  is  in  the  beginning
of  the  interview  after  the  introductions. When  Alta,  the
practitioner,  asks  Betty  where  she  went  to  school,  Betty
replies  :
"I  spent  a  lot  of  time  in  boarding  schools,  out  in
South  Dakota.  There's  a  school  called  Wahpeton
School  and  this  is  a government  boarding  school.  I
spent  a  lot  of  time  there  and  also  went  to  a  school
called  Flandreau  Indian  School.  I  never  graduated.
I  went  to  the  eight  grade  and  that's  as  far  as  I
got.
The  practitioner  then  asks  Betty  what  she  thinks  about
having  to  take  parenting  classes  and  having  to  get  a  chemical
dependency  assessment.  Betty  replies:
"I  guess  what  I  feel  about  parenting  classes  is,
um,  I  never  grew  up  with  my  family  much.  I  was
always  in  school  and  in  the  surnrnertime  they  sent  me
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to  another  family  to  work  during  the  summer  and  I
was  never  hardly  around  my  own  family  and  brothers
and  sisters.  "
Towards  the  end  of  the  interview,  Betty  expresses  concern
about  her  lack  of  parenting  skills:
"I  guess,  you  know,  other  than  these  concerns  I
have  I  really  do  know  I  need  parenting.  That's  one
of  the  problems  I  think,  you  know,  that  I  have  a
concern  about  because  to  me  it's  real  important  and
especially  among  Indian  families.  And  I  don't  know
if  you  went  to  boarding  school  but  the  things  that
have  happened  there  happened  to  you  and  to  other
kids  a  lot  of  times  I  think  about  that  and  I'm  real
angry  about  the  kind  of  life  I  had  to  have.  So  I
think  parenting  classes  is  one  thing  I  could
benefit  from.  "
The  practitioner  shares  that  she  also  went  to  a  boarding
school  :
"Yes,  I  did  go  to  boarding  school  and  that  seems  to
be  our  weakest  quality  about  raising  our  children.
No  one  was  born  a  parent.  How  long  did  you  spend,
did  you  say  all  eight  years?"
Betty  replies:  "Just  about  all  eight  years.
The  practitioner  goes  on  to  say:
"You  really  don't  have  a role  model  about  what  it's
like  to  have  a  parent  and  actually  a  lot  of  us
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don't,  but  I  can  see  where  you're  coming  from  when
you  talk  about  the  boarding  school.  "
Betty  replies  :
"Well  that's  good  to  know  because  you  know  a  lot  of
people  don't  understand  that  and  I'm  really  glad  to
hear  there's  still  these  days  people  that  know  what
happened.  I  guess  the  hard  time  and  the  difficulty
I've  had  with  my  kids.  "
Analysis
Before  applying  the  layers  of  understanding,  I  analyzed
the  physical  surroundings  of  the  interview.  The  room  that  the
interview  took  place  in  was  culturally  sensitive  in  several
ways. First  of  all,  there  were  American  Indian  items
throughout  the  room  which  included  a  Pendleton  blanket,
American  Indian  art  on  the  wall,  and  a  dreamcatcher.  The
practitioner  also  had  coffee  and  cookies  to  show  politeness
and  help  the  client  feel  at  ease.  The  practitioner  is  sitting
in  a  chair  across  from  Betty  instead  of  behind  a  desk.  The
chairs  give  a message  of  equality  as  opposed  to  the  message  of
power  that  sitting  behind  a  desk  can  give.
The  practitioner  uses  a strengths  perspectives  in  working
with  the  client.  Approximately  half  way  through  the  initial
meeting,  the  practitioner  points  out  that  the  client  has  come
in  to  the  Indian  Women's  Resource  Center  by  herself  to  address
the  requirements  of  parenting  skills  and  chemical  dependency
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assessment  set  by  child  protection.  Alta  also  points  out  that
Betty  is  taking  responsibility  for  her  children  by  wanting  to
get  them  enrolled  in  their  tribe.
Layer  1  Social  Work  Values
In  considering  the  first  layer  of  social  work  values,
Devore  and  Schlesinger  (1991)  state  that  social  work  is  a
profession  that  is  cornrnitted  to  people,  to  their  well-being,
and  to  the  enhancement  of  the  quality  of  their  lives.  Levy's
(1973)  value  base  about  social  work:  (1)  values  as  preferred
conceptions  of  people,  (2)  values  as  preferred  outcomes  for
people,  and  (3)  values  as  preferred  instrumentalities  for
dealing  with  people  can  be  applied  to  Betty.
The  first  set  of  values  refers  to  Betty  being  viewed  as
a  person  of  value  with  the  capabilities  to  grow  and  develop
the  skills  necessary  for  coping  with  the  present  family
situation  as  well  as  with  problems  in  the  future.  Betty  is
also  seen  as  having  a  responsibility  for  herself,  for  her
family,  and  for  the  larger  American  Indian  community.  The
American  Indian  cornrnunity  includes  the  community  Betty  is
living  in  as  well  as  the  reservation  she  is  from  in  Nebraska.
The  second  set  of  values  involves  the  practitioner
affirming  Betty's  struggles  for  growth  and  development.  The
practitioner  does  this  when  she  points  out  the  things  that
Betty  is  doing  that  are  positive.  She  pointed  out  that  Betty
took  the  steps  to  go to  the  MN  Indian  Women's  Resource  Center
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as well  as  is  taking  steps  to  get  her  daughter  enrolled  in  her
tribe. The  practitioner  tells  Betty  that  she  is  taking
responsibility  for  her  children  by  working  on  their  tribal
enrollment.
The  third  category  refers  to  the  importance  of  treating
Betty  in  such  a  way  that  maximizes  the  opportunity  for  self-
direction. The  practitioner  works  to  involve  Betty  in  her
case  plan  and  does  not  judge  her  for  being  involved  in  child
protection.  This  gives  Betty  the  opportunity  to  participate
in  her  involvement  at  the  MN  Indian  Women's  Resource  Center.
Layer  2 Basic  Knowledge  of  Human  Behavior
In  considering  the  second  layer  of  understanding,  basic
knowledge  of  human  behavior,  Devore  and  Schlesinger  (1991)
point  out  that  it  is  important  to  look  at  individual  and
family  life  cycle  considerations,  social  role,  and  the  unique
personality  of  the  client.  In  this  case,  it  important  to
understand  the  concept  of  the  family  as  a  social  system  and
look  at  how  the  family  interacts  together.  Betty  describes
how  she  interacts  with  her  husband:
"I  guess  I  try  to  consider  myself  as  being  a  real
traditional  person  and  my  husband  is  considered  the
person  that  kind  of  makes  decisions  and  stuff  like
that  and  according  to  my own  and  our  belief  and  the
Winnebago  tribe  you  know  you  follow  your  husband
whatever  he  does.  That's  what  I've  been  trying  to
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do  all  this  time.  I've  been  trying  to  maintain  my
ways  and  teach  them  to  my  kids.  .whatever  it  is
that  my  husband  does.  .I  can  follow  him  into  a
teepee  or  I  can  follow  him  into  a  tavern.  That's
the  way  I  try  to  be  with  my  husband.  "
In  most  families,  members  are  assigned  roles  based  on  age,
sex,  and  other  positions  in  the  family  (Devore  & Schlesinger,
1991) Betty's  husband's  role  in  the  family  is  as  the
decision  maker.  Betty's  role  is  to  follow  her  husband  and  to
take  care  of  the  children.  More  information  on the  roles  the
different  children  play  could  have  been  gathered.  The  roles
of  the  daughter  who  is  currently  in  placement  and  the  son  who
has  been  in  trouble  recently  would  be  important  roles  to
obtain  information  about.
In  looking  at  the  family  in  their  life  cycles,  there  is
one  adolescent  and  three  children  so  there  are  different
developmental  tasks  related  to  their  life  stages  that  each  of
the  children  are  qoirug  through.  It  would  have  been  helpful  to
know  each  of  the  children's  names  and  their  ages  to  get  more
information  on  the  family  members  in  their  various  life
cycles.
Betty's  life  stressors  include  not  having  transportation,
having  to  fill  out  forms  she  does  not  understand,  and  not
knowing  where  her  daughter  is  in  placement.  These  all  affect
how  the  family  interacts  together.
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Layer  3 Knowledge  & Skill  in  Agency  Policy  & Services
The  third  layer  of  understanding,  knowledge  and  skill  in
agency  policy  and  services,  is  defined  by  Devore  and
Schlesinger  (1991)  as  recognizing  that  an agency  is  made  up  of
units,  subunits,  and  individuals  whose  tasks  are  assigned  in
relation  to  their  position  in  the  agency  hierarchy.  Alta  is
aware  of  the  structure  of  the  agency  and  gives  Betty
information  in  several  parts  of  the  intake  about  the  agency.
She  describes  how  the  parenting  classes  and  child  care
services  interact:
"We  do  have  parenting  classes.  .we  do  have
babysitting  services  here  that  the  children  go
along  with  the  parents,  they  receive  services.
They  have  a  feelings  class.  Say  you're  in  a
parenting  class  and  the  same  time  downstairs
in  the  child  care  they're  learning  about
feelings.  So  there's  these  little  tiny  guys
coming  up,  you  know,  talking  about  feelings.
When  you  have  the  parenting  classes  what  will
happen  is  that  you  can  bring  in  your  children
and  they'll  be  downstairs  and  it's  no  charge
to  you  as  long  as  you're  with  our  program.
Alta  explains  the  chemical  dependency  assessment  to  Betty
and  offers  to  take  her  around  the  agency  and  introduce  her  to
the  staff.  Alta  also  explains  that  after  the  assessment,
someone  will  interpret  it  and  they  will  look  at  options  for
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Betty.  Alta  describes  the  out-patient  treatment  program  at
the  Minnesota  Indian  Women's  Resource  Center  to  Betty:
"We  have  a  treatment  center  that  not  only  provides
treatment  but  one  of  the  things  you  might  consider
doing  is  that  we  have  a  support  group.  It's  called
the  Talking  Circle.  What  they  do  is  that  in  the
traditional  way  they  do  the  sage  burning  and  the
eagle  feather.  It's  operated  on  AA's  model  where
everyone  respects  everyone's  opinion,  where  they  go
around  and  share  some  of  their  strengths  and
weaknesses.
Alta  is  also  aware  of  the  organization's  interdependence
with  other  agencies. When  Betty  talks  about  getting  her
daughter  enrolled  in  the  tribe,  Alta  has  the  information  that
the  Indian  Center  will  have  a person  that  can  assist  Alta  with
the  enrollment.  Alta  is  aware  that  the  Indian  Center  can  also
assist  them  in  following  up  on  the  Indian  Child  Welfare  Act
regarding  Betty's  teenage  daughter  in  placement.
Layer  4  Self-Awareness,  Including  Insights  Into  One's  Own
Ethnicity  & An  Understanding  of  How  rhat  May  Influence
Professional  Practice
Alta  has  self-awareness  of  her  ethnicity  which  she  shares
with  Betty  :
"I'm  Turtle  Mountain,  from  North  Dakota.  I  was
born  and  raised  on  the  Rosebud  Sioux  reservation.
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When  I'm  here  I'm  Chippewa,  when  I'm  back  there  I'm
Sioux.  So  I  can  kind  of  fit  into  both  worlds.  "
Alta  is  giving  the  client  information  on  her  background  and
personal  perspective  based  on  tribal  affiliation.  Alta  is
also  demonstrating  awareness  of  her  own  ethnicity  by
discussing  being  from  two  different  tribes.
Alta  shares  with  Betty  that  she  attended  boarding  school
as  well  so  she  understands  the  way  Betty  grew  up  and  why  she
feels  like  she  may  need  parenting  skills  classes.  Alta  needs
to  be  conscious  about  over  identifying  with  Betty,  though,  and
have  supervision  available  to  her  if  needed.
Layer  5  The  Impact  of  the  Ethnic  Reality  upon  the  Daily
Life  of  the  Client
The  fifth  layer  of  understanding,  the  impact  of  the
ethnic  reality  upon  the  daily  life  of  the  client  requires  the
social  worker  to  look  at  the  client's  ethnicity.  Betty  and
her  family  are  American  Indian  from  the  Winnebago  tribe  in
Nebraska.  It  is  important  to  note  the  tribal  affiliation  when
looking  at  the  ethnicity  of  an  American  Indian  client.  Devore
and  Schlesinger  (1991)  state  that  the  impact  of  the  ethnic
reality  upon  the  daily  life  of  clients  is  evident  at  all
phases  of  the  individual  and  family  life  cycle  and  in  any
environment  in  which  they  may  find  themselves. Most  of
Betty's  relatives  are  living  on  her  reservation  so  she  feels
like  her  support  system  is  too  far  away  to  utilize.  She  feels
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that  she  has  a  few  friends  in  the  cornrnunity  she  lives  in  now.
Layer  6 An  Understanding  that  the  Route  Taken  to  the
Social  Worker  has  an  Impact  on  the  Manner  in  Which  Social
Services  will  be  Perceived  and  Delivered
The  sixth  layer,  an  understanding  that  the  route  taken  to
the  social  worker  has  an  impact  on  the  manner  in  which  social
services  will  be  perceived  and  delivered,  describes  a range  of
routes  the  client  takes  to  get  to  the  social  worker  from
totally  coercive  to  totally  voluntary.  In  Betty's  case,  child
protection  js  requiring  her  to  receive  parenting  classes  and
complete  a chemical  dependency  assessment.  Betty  chose  the  MN
Indian  Women's  Resource  Center  and  followed  through  with
setting  up  an  appointment  and  completing  an  initial  intake.
According  to  Devore  and  Schlesinger  (1991),  Betty's  route  to
the  social  worker  is  highly  coercive,  similar  to  the  route  to
boarding  schools,  because  she  is  being  expected  to  attend  a
parenting  skills  class  and  complete  a  chemical  dependency
assessment  by  child  protection.  In  all  cases,  Devore  and
Schlesinger  (1991)  point  out  in  the  initial  worker-client
encounter,  the  worker  must  focus  on  efforts  to  help  clients
formulate  the  problem  in  terms  manageable  to  them.  Alta  does
this  in  her  initial  meeting  with  Betty  by  summarizing  several
times  throughout  the  meeting  the  steps  Betty  needs  to  take  as
defined  by  Betty.  At  the  end  of  the  meeting,  Alta  agrees  to
write  down  the  steps  for  Betty  so  they  both  know  what  the
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steps  entail Alta  also  uses  guidelines  from  Rooney  (1992)
which  include  identifying  what  S required,  what  s  negotiable,
and  trying  to  expand  choices  for  Betty
The  next  chapter  looks  at  taking  the  analysis  of  the  case
study  and  the  historical  knowledge  from  the  literature  review
and  applying  practice  guidelines
CHAPTER  6 KEUUMMnNDArIONS
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Overview
This  chapter  will  cover  the  practice  guidelines  in
working  with  American  Indian  clients. General  practice
guidelines,  guidelines  for  American  Indian  and  non-Indian
practitioners,  and  guidelines  for  different  types  of  agencies
will  be  included.
Practice  Guidelines
Include  a  question  about  boarding  schools  during  the
intake  process. When  gathering  information  about  a
client  during  the  initial  meeting,  it  is  important  to
include  a question  about  boarding  schools.  The  question
should  include  whether  the  client  and/or  other  family
members  attended  a boarding  school.  Asking  about  several
generations  gives  the  practitioner  a  history  of  the
client  and  their  family.  The  question  could  also  include
which  boarding  schools  were  attended,  for  how  many  years
they  attended,  how  far  they  were  from  their  home
reservation,  and  whether  they  were  able  to  go home  during
the  surnrner.
Accept  the  client's  definition  of  their  experience  at
boarding  school.  Accepting  the  client's  definition  of
their  experience  is  a way  to  empower  them  in  the  helping
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relationship.  By  accepting  the  client's  definition,  the
practitioner  is  cornmunicating  that  the  client  is  capable
of  identifying  and  understanding  their  experience
(Gutierrez,  1990)  Many  people  had  different  experiences
at  boarding  schools  so  it  is  important  to  hear  of  the
client's  individual  experience.
Accept the client's definition of how their
parents'/grandparents'  experience  of  attending  a boarding
school  affected  them.  Similar  to  accepting  the  client's
definition  of  their  own  experience,  accepting  how  their
parents'/grandparents'  experience  affected  them  is  a way
to  empower  the  client.  Having  the  client  think  about
their  families  experiences  in  boarding  schools  helps
them  to  understand  the  way  in  which  their  parents  and
grandparents  related  to  them  and  how  they  currently
relate  to  their  own  children. It  would  be  helpful  to
encourage  clients  to  seek  information  from  their  elders
about  their  boarding  school  experiences.  The  use  of  a
genogram  to  get  a  picture  of  the  multigenerational
experiences  related  to  boarding  schools  would  be  useful.
Identify  and  build  upon  strengths.  By  identifying  and
building  upon  existing  strengths,  the  practitioner  gets
in  touch  with  the  client's  current  level  of  functioning
and  sources  of  individual  power. Gutierrez  (1990)
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describes  how  to  best  identify  and  build  upon  strengths:
"This  guideline  is  most  effective  if  the  practitioner  can
recognize  that  the  client  has  been  involved  in  a process
of  struggle  against  oppressive  structures  and  that  this
struggle  has  required  considerable  strength. By
analyzing  elements  of  the  struggle,  client  strengths  can
be  more  easily  identified,  cornrnunicated  to  the  client,
and  then  used  as  a  basis  for  future  work"  (Gutierrez,
1990,  p.  151-152)
In  the  boarding  school  experience,  the  boarding  school
itself  would  be  the  oppressive  structure.
Engage  in  a power  analysis  of  the  client's  experience  and
current  situation.  The  first  part  of  a power  analysis  in
relation  to  the  boarding  school  experience  involves
analyzing  how  conditions  of  powerlessness  from  the
boarding  school  experience  affect  the  client's  situation.
The  second  part  of  a  power  analysis  is  to  identify
sources  of  potential  power  in  the  client's  situation.  A
technique  in  the  power  analysis  is  to  do  a  "dialogue
between  the  practitioner  and  the  client  that  is  aimed  at
exploring  and  identifying  the  social  structural  origins
of  the  client's  current  situation"  (Gutierrez,  1990,  p.
152)  "An  effective  power  analysis  requires  that  social
workers  fully  comprehend  the  connection  between  the
irnrnediate  situation  and  the  distribution  of  power  in
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society  as  a  whole"  (Guitierrez,  1990,  p.  152) It  is
critical  that  the  "workers  not  adopt  feelings  of
powerlessness  from  clients,  but  rather  that  they  learn  to
see  the  potential  for  power  and  influence  in  every
situation  " (Gutierrez,  1990,  p.  152  )
Teach  specific  skills.  Teaching  specific  skills  is  one
means  of  helping  the  client  to  develop  the  resources  to
be  more  powerful.  The  skill  areas  most  often  identified
in  working  with  women  of  color  include  problem  solving;
skills  for  community  or  organizational  change;  "life
skills,  "  such  as  parenting,  job  seeking,  and  self-
defense;  and  interpersonal  skills,  such  as  assertiveness,
social  competency,  and  self-advocacy.  When  teaching
these  skills  the  worker  should  adopt  the  role  of  a
consultant  or  facilitator  rather  than  an  instructor,  so
as  not  to  replicate  the  power  relationships  that  the
worker  and  client  are  attempting  to  overcome  (Gutierrez,
1990)  For  example,  a power  relationship  in  the  boarding
school  experience  would  be  a  nun  having  the  power  to
discipline  a  child  without  the  parent's  consent.
Develop  culturally  specific  programming.  Developing
culturally  specific  prograrnrning  involves  the  social
worker  and  the  agency  being  sensitive  to  American  Indian
clients.  Culturally  specific  programming  could  include
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a  parenting  curriculum  for  parenting  skills  classes  and
a  rites  of  passage  program  for  youth  in  out  of  home
placement.  Currently,  there  is  a  Native  American  Rites
of  Passage  program  for  young  men  through  the  foster  care
agency,  Human  Service  Associates  in  St.  Paul.  The  purpose
of  the  Rites  of  Passage  program  is  to  provide  Native
American  adolescents  with  a  living  and  learning
environment  centered  specifically  in  the  Native  American
culture.  The  young  men  placed  will  develop  positive
images  of  themselves  as  Native  American  people;  they  will
discover  and  learn  about  themselves  through  culture,
spirituality,  and  history;  and  they  will  acquire  the
necessary  skills  to  survive,  grow,  and  contribute  to
their  community.
Have  knowledge  of  symptoms  of  physical  and  sexual  abuse
and  methods  to  deal  with  the  abuse.  Since  some  students
were  abused  at  boarding  schools  and  abuse  can  be  passed
down  to  the  next  generation  if  not  dealt  with,  there  may
be  several  generations  of  families  that  have  experienced
physical  and/or  sexual  abuse.
Work  with  American  Indian  parents  on  parenting  skills.
Most  of  the  boarding  schools  were  located  far  away  from
the  reservations  to  reduce  contact  between  the  children
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and  their  parents  and  Indian  customs.  This  disrupted
attachment  between  parents  and  their  children  and  broke
down  generations  of  parenting  skills.
Address  issues  of  loss  and  grief.  By  attending  schools
away  from  their  family,  many  children  experienced  a  1088
of  family,  home  and  culture.  Acknowledging  the  1088  is
the  first  part  of  addressing  the  feelings  of  grieving
that  may  be  unresolved.  Encouraging  the  client  to  talk
about  the  feelings  of  1088  and  grief  they  may  have  is  the
second  part. The  third  part  would  be  to  validate  the
client's  experience  of  loss  and  grief.
American  Indian  Practitioner  Guidelines
Disclose  personal  boarding  school  experiences  when
appropriate.  In  disclosing  any  personal  information,  the
practitioner  must  ask  her/himself  what  the  reason  for
disclosure  is. The  reason  for  disclosure  should
ultimately  be  for  the  client's  benefit  and  not  the
practitioner's.  The  client  may  find  it  helpful  to  know
that  the  practitioner  understands  the  boarding  school
experience  from  a  personal  standpoint  and  feel  that  the
practitioner  is  better  able  to  understand  them.
Be  conscious  of  not  over-identifying  with  the  client  and
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their  experience  in  boarding  schools.  It  is  important
for  the  practitioner  to  have  worked  through  their  own
issues  about  theirs  or  their  parents  experiences  in
boarding  schools  in  order  to  be  able  to  relate  to  the
client  in  a  manner  that  is  both  objective  and
professional.
Use  supervision  and  case  consultation.  No  matter  how
well  a practitioner  has  dealt  with  a personal  experience,
there  may  be  times  in  working  with  a  client  where  the
practitioner  feels  less  clear.  It  is  important  to  use
supervision  and  case  consultation  for  clarity  in  working
with  clients  who  have  had  a boarding  school  experience  in
their  family.
Non-Indian  Practitioner  Guidelines
Have  knowledge  of  history  of  American  Indian  people  and
the  policies  of  the  federal  government  specifically  the
policy  of  American  Indian  boarding  schools It  is
important  to  have  knowledge  of  the  history  of  the
policies  of  the  United  States  federal  government  that
have  affected  American  Indian  families.  In  working  with
American  Indian  clients  who  have  attended  boarding
schools  or  who  were  children  or  grandchildren  of  people
who  attended  boarding  schools,  it  is  important  to  know
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the  original  purpose  of  boarding  schools  and  how  they
have  evolved  over  time.
Use  culturally  specific  consultation  when  needed.
There  may  be  times  when  culturally  specific  consultation
is  needed  to  better  understand  working  with  American
Indian  clients.  Culturally  specific  consultation  will
provide  an  understanding  of  the  American  Indian  community
and  knowledge  of  culturally  specific  resources.
Use  culturally  specific  referrals  for  clients.
Culturally  specific  referrals  include,  but  are  not
limited  to,  an  American Indian  therapist/social
worker/case  manager,  MN Indian  Women's  Resource  Center
for  chemical  dependency  or  family  services  programs,
Division  of  Indian  Works  for  domestic  violence,  American
Indian  Services  halfway  house,  and  Women  of  Nations
shelter  For  battered  women.
Practice  Guidelines  Per  Agency  Setting
Treatment  Foster  Care  Agency.
1.  When  obtaining  information  on children  or  adolescents
needing  out  of  home  care,  include  a question  about  their
birth  parents  and  boarding  school  attendance.
2. When  licensing  potential  American  Indian  foster
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parents,  include  a  question  about  boarding  school
experiences.  The  genogram  can  be  used  as  part  of  the
home  study  process  to  get  a  picture  of  different
generations  of  family  members  and  their  experiences  with
boarding  schools.
3.  When  placing  American  Indian  children  in  foster
homes,  it  is  important  first  of  all  to  comply  with  the
Indian  Child  Welfare  Act  and  place  American  Indian
children  in  American  Indian  foster  homes.
4.  Culturally  specific  programming  should  be  utilized
whenever  possible.  Native  American  Rites  of  Passage  for
young  men  and  women  is  a  culturally  specific  program
designed  to  teach  culture  and  responsibility.  Whole
Family  Placement,  where  the  parent  and  child/children  go
into  placement  together,  is  another  program  that  honors
culture,  keeps  families  together,  and  allows  the  family
to  live  in  an extended  family/community  setting.
Chemical  Dependency  Treatment  Center.
1.  Include  a  question  about  attendance  at  a  boarding
school  for  the  client  and  family  members  in  the
assessment  and  intake  process.
2. Include  culturally  specific  prograrnrning  and/or
healing  practices  such  as  the  options  to  have  a  talking
circle  or  to  attend  sweats  and  other  ceremonies.
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Culturally  Specific  Resource  Center.
1.  Include  a  question  about  attendance  at  a  boarding
school  for  the  client  and  family  members  in  the  intake
process.
2.  Have  American  Indian  healing  practices  be  an  option
for  clients  to  participate  in.  These  may  include  talking
circle,  sweats,  feasts,  or  pow  wows.
3. Incorporate  culturally  specific  curriculum  for
parenting  skills  classes  such  as  Cherish  the  Children
parenting  curriculum  at  the  MN  Indian  Women's  Resource
Center.
County  Government.
1.  Include  a  question  about  attendance  at  a  boarding
school  for  the  client  and  family  members  in  the  intake
process.
2.  Consider  culturally  specific  referrals  for  clients
such  as  the  MN  Indian  Women's  Resource  Center  chemical
dependency  or  family  services  programs,  Division  of
Indian  Works  domestic  violence  program,  American  Indian
Services  halfway  house,  and  Women  of  Nations  shelter  for
battered  women.
School  Setting.
1.  When  family  background  information  is  needed,  include
a  question  about  parents'  attendance  at  a  boarding
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school.  It  is  important  to  consider  that  parents  or
grandparents  of  children  who  are  having  difficulties  in
school  may  have  a hard  time  taking  part  in  their  child's
education  if  they  have  had  the  experience  of  attending
boarding  school.
CHAPTER  7 DISCUSSION  AND  IMPLICATIONS
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Overview
This  chapter  covers  the  surnrnary  of  the  thesis,
implications  for  practice  and  implications  for  future
research.
Summary
The  themes  in  the  literature  which  included  assimilation
into  white  society,  methods  used  by  boarding  school  personnel,
introduction  of  sexual  abuse  and  other  family  dysfunctions,
death  and  disease,  and  disruption  of  attachment  between
parents  and  their  children  are  addressed  with  the  practice
guidelines. The  literature  review  covered  primary  and
secondary  sources  of  the  boarding  school  experience  and  its
effects  on  American  Indian  people. Having  knowledge  of
boarding  school  policy  and  history  is  helpful  in  working  with
American  Indian  clients  and  incorporating  that  knowledge  into
practice.
The  ecological  perspectives  theory  was  used  as  the
central  organizing  concept  for  this  research.  It  focuses
first,  on  the  person;  second,  on  the  person  in  relation  to
their  impinging  systems;  and  third,  the  systems  themselves  and
the  reform  which  may  be  needed  to  help  meet  the  needs  of  the
individual.
The  analysis  of  "Ethnic  Sensitive  Practice  with
Involuntary  Native  American  Client"  incorporates  the  knowledge
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of  the  boarding  school  experience  into  practice.  The  video
portrays  one  American  Indian  parent  who  has  a  child  in  the
foster  care  system.  The  video  was  analyzed  using  Devore  and
Schlesinger's  (1991)  six  layers  of  understanding  for  ethnic
sensitive  social  work  practice.
Implications  for  Social  Work  Practice
The  significance  of  thjs  thesis  is  to  assist  social
workers  with  practice  guidelines  regarding  American  Indian
clients  and  their  boarding  school  experiences.  The  practice
guidelines  consist  of  the  following:
1.  Include  a  question  about  boarding  schools  in  the
intake  process.
2.  Accept  the  client's  definition  of  their  experience  at
boarding  school.
3. Accept  the  client's  definition  of  how  their
parents/grandparents  experience  of attending  a boarding
school  affected  them.
4.  Identify  and  build  upon  strengths.
5.  Engage  in  a power  analysis  of  the  client's  experience
and  current  situation.
6.  Teach  specific  skills.
7.  Develop  culturally  specific  prograrnrning.
8.  Have  knowledge  of  symptoms  of  physical  and  sexual
abuse  and  methods  to  deal  with  the  abuse.
9. Work  with  American  Indian  parents  on  parenting
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skills.
10.  Address  issues  of  loss  and  qr'xef.
The  practice  guidelines  for  American  Indian  practitioners
consist  of  the  following:
1.  Disclose  personal  boarding  school  experiences  when
appropriate.
2.  Be  conscious  of  not  over-identifying  with  the  client
and  their  experience  in  boarding  schools.
3.  Use  supervision  and  case  consultation.
The  practice  guidelines  for  non-Indian  practitioners
consist  of  the  following:
1.  Have  knowledge  of  history  of  American  Indian  people
and  the  policies  of  the  federal  government  specifically
the  policy  of  American  Indian  boarding  schools
2.  Use  culturally  specific  consultation  when  needed.
3.  Use  culturally  specific  referrals  for  clients.
The  practice  guidelines  for  different  agency  settings
include  those  for  a  treatment  foster  care  agency,  a  chemical
dependency  treatment  center,  a  culturally  specific  resource
center,  county  government,  and  school  settings.
Implications  for  Future  Research
Recornrnendations  for  further  research  include:
1.  Further  research  on  American  Indian  birth  parents
involved  in  the  child  welfare  system.  It  is  important  to
understand  how  many  American  Indian  birth  parents
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involved  in  the  child  welfare  system  have  been  to
boarding  school  or  were  themselves  children  of  survivors
of  the  boarding  school  experience.
2.  Further  research  on  how  the  experience  of  attending
boarding  schools  has  impacted  parenting  skills  is
imperative  to  know  to  better  understand  how  to  address
parenting  issues.
3.  Research  on  the  efficacy  of  the  practice  guidelines.
4.  Qualitative  research  on  boarding  schools  and  cultural
implications  being  tribally  specific.
5.  Research  in  documentary  form  to  gather  images  and
stories  of  boarding  schools.
6.  How  different  therapeutic  paradigms  interact  with
native  culture  generally  and  with  the  effects  of  the
boarding  school  experience.
7.  Look  at  the  United  Nations  Charter  of  Rights  for  an
example  of  international  law  to  use  for  the  advocacy  for
American  Indian  people.
8. Look  at  nontraditional  sources  (ie.  not  therapy
sessions  as  defined  by  white  society)  of  therapeutic
interventions.
9.  Correlate  the  continuum  of  psychological  trauma  with
the  experience  of  boarding  schools.
In  surnrnary,  it  is  important  to  remember  the  past  so as  to
not  make  the  same  mistakes  or  to  allow  assimilation  to  become
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Number  of  children:
Age  of  children:
Have  they  been  involved  with  foster  care  prior  to  this
placement?
How  many  times?
How  long  have  they  been  in  care  with  HSA?
Did  you  attend  a  boarding  school?
Did  your  parents  attend  a  boarding  school?
Did  your  grandparents  attend  a  boarding  school?
If  so,  which  boarding  schools?
How  do  you  feel  your  experience  of  attending  a boarding  school
or having  your  parents/grandparents  attend  a boarding  school
influenced  your  life? Your  parenting  skills? Your








My  name  is  Renee  Burger  and  I  am  an  Ojibwe  student  at
Augsburg  College  working  on  my  masters  degree  in  Social  Work.
I  am doing  a research  project  on  American  Indian  birth  parents
and  their  experiences  with  boarding  schools  and  how  it  may
have  influenced  their  lives.
I  am  writing  to  ask  for  your  participation  in  this
project.  Participation  will  involve  a  one  to  two  hour
interview  at  the  HSA  office  in  St.  Paul  or  another  location
convenient  to  you.  You  are  under  no  obligation  to  participate
in  this  study.  However,  because  you  and  your  child  have
experienced  foster  care,  you  have  valuable  information  which
would  be  helpful  to  this  research.  If  you  choose  to
participate,  your  identity  will  be  held  completely
confidential.
HSA  values  your  time  and  energy  and  will  pay  you  an
honorarium  of  !>20.00  for  participating  in  an interview.
I  may  be  contacting  you  in  the  next  few  weeks  to  ask  for
your  participation.  If  you  have  any  questions  or  would  like
to  make  sure  I  have  your  correct  phone  number,  please  call  me
at  724-6825.  The  number  I  have  listed  for  you  is  or
(I  have  no  telephone  number  for  you  and  would  appreciate  you







You  are  invited  to  be  in  a  research  study  based  on
American  Indian's  experiences  with  boarding  schools.  You  were
selected  as  a possible  participant  because  you  are  an  American
Indian  birth  parent  at  Human  Service  Associates.  I  ask  that
you  read  this  form  and  ask  any  questions  you  may  have  before




study  is  being
of  my  Master's  of
conducted  by  Renee
Social  Work  degree
Burger  in
at  Augsburg
The  purpose  of  this  study  is  to  find  out  how  many
American  Indian  parents  who  are  clients  of  Human  Service
Associates  have  been  to  a boarding  school  or  were  children  of
parents  or  grandchildren  of  grandparents  who  attended  boarding
school.  Also,  to  find  out  how  attending  a  boarding  school
impacted  American  Indian  birth  parents  lives.
If  you  agree  to  be  in  this  study,  you  will  be
participate  in  a  personal  interview  which  will  last
to  two  hours.
asked  to
from  one
You will  receive  a !>20.00  honorarium  for  your  time.
The  records  of  this  study  will  be  kept  private.  In  any
sort  of  report  that  may  be  published,  I  will  not  include  any
information  that  will  make  it  possible  to  identify  a  subject.
Research  records  will  be  kept  in  a  locked  file;  only  the
researcher  will  have  access  to  the  records.  The  interview
will  be tape  recorded  to  insure  the  accuracy  of  my notes.  The
tapes  will  be  used  for  educational  purposes  and  will  be
destroyed  upon  completion  of  my  research.
You  have  the  right  to  not  answer  individual  questions  and
to  end  the  interview  at  any  time.  If  you  decide  not  to
participate  in  this  study,  it  will  not  affect  your
relationship  with  the  agency  in  any  way.  You  may  withdraw
from  the  study  at  any  time.  Your  participation  in  this  study
is  completely  voluntary.
Your  participation  in  this  study  will  not  affect  your
current  or  future  relations  with  Human  Service  Associates,
with  me,  the  college,  the  county  agency  with  which  you  are
receiving  services,  or  any  other  agency  or  individual  with
whom  you  are  receiving  services.
If  you  have  any  questions,  you  may  ask  them  now.  If  you
have  any  questions  later,  you  may  contact  me  at  724-6825.
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STATEMENT  OF  CONSENT
I  have  read  the  above  information  I  have  had  all  of  my
questions  answered  and  understand  the  study  and  the  consent
form  I  consent  to  participate  in  the  study
Participant  Signature Date
Researcher  Signature Date
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